Exploring Disfluency in Consecutive Interpreting Reformulation by 丛媛
学校编码：10384                        分类号       密级          
学号：200204007                          UDC                      
 
学  位  论  文 
                            





指导教师姓名：庄鸿山  副教授 
申请学位级别：硕          士 
专 业  名 称：英语语言文学 
论文提交日期：2005 年 5   月 
论文答辩时间：2005 年 6   月 
学位授予单位：厦  门  大  学 
学位授予日期：2005 年     月 
 
答辩委员会主席：             
评    阅    人：             
 


























                声明人（签名）： 


































The author, in this thesis, attempts to explore disfluency in consecutive interpreting 
reformulation. The thesis is divided into four chapters, excluding an introduction and a 
conclusion. 
In introduction, the author explains the motive and necessity of presenting this thesis. The 
statement starts from a brief review of current interpreting research, with a conclusion that 
few literatures are contributed on production aspect. Thus, a thesis from production angle is 
urged. Meanwhile, the significance of this thesis is also proved from the indispensable 
position of production in the overall interpreting process and from the most troublesome 
role of disfluency in production. Finally, the introduction implies that disfluency shall be 
explored along the whole process, rather than production itself. 
Chapter one elaborates the basic but key question of this thesis: what is disfluency. Instead 
of directly coming to the topic, the author first discusses “what is fluency” with a 
consideration of the readers’ familarity to the word “fluency”. A division of cognitive 
fluency and performance fluency helps the thesis to clarify its focus on performance 
fluency and disfluency due to their observability. Then, “disfluency” is rough defined from 
the negative sides of “fluency”. In order to make the definition more eloquent, the author 
takes a pilot experiment among few interpreting classmates with an aim to lay certain 
empirical foundation. By combining the theoretical and empirical outcomes, a summary of 
disfluency items is listed. At the end, cognitive supports are presented to testify the 
scientific nature of the important definition. 
Chapter two mainly reviews the overall interpreting process as suggested in introduction, so 
as to explore “where and why disfluency is possibly triggered”. The review is guided by 















The answer obtained in chapter two is, anyway, a kind of theoretical assumption. Chapter 
three attempts to testify “how true it is” in interpreting practice. Thus, an empirical study is 
designed and executed to prove or deny parts of “where and why”. After statistics and 
analysis of the experimental data, some major disfluency-triggered roots are finally 
confirmed, mainly including lexical and syntactic availability, taking down only the 
“micro-message” while overlooking the macrostructure, non-availability of time-saving 
notes, overload of short term memory, hard retrieval of background knowledge, negative 
influence of notes, etc. 
After “whys” are made clear, the next step is to offer solutions. Therefore, chapter four puts 
forward some coping tactics for disfluency avoidance. 
Conclusion makes a summary of the overall thesis and meanwhile evaluates some potential 
controversies. The author also spills few words to justify some arguable points 
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Interpreting research began to draw some scholars’ eyes around 20 years ago. As 
a discipline still experiencing its youth, there are vast untouched lands for 
exploration. With a review of the related literatures over the past decades, it is not 
difficult to find the scope and focus of the current research on interpreting 
research, mainly about comprehension, note-taking, memory, interpreting 
teaching, interdisplinary influences, etc. Few articles on reformulation or normally 
called production are contributed, especially production in consecutive 
interpreting with a view to its relatively independent and flexible role compared 
with that in simultaneous interpreting.  
Little research by no means indicates a minor position of production. Most of the 
major research on interpreting process has mentioned production as an important 
step. Daniel Gile (1995), a pilot in interpreting research, divided interpreting 
process into two phrases: the listening and note-taking phase, and the speech 
production phase. XiaDa Model, the earliest domestic model in interpreting 
training, preferred listening and comprehension, and reconstruction which is 
another saying of production, are the major components of interpreting process. 
Hermeneutic School, one of the most influential schools in interpreting research, 
advocated that three steps are involved in interpreting---comprehension, 
deverbalisation, and production. From the findings mentioned above, it is easy to 
see that no matter how varied these opinions are, there is at least one shared point, 















observable problems triggered during production can be categorized as disfluency, 
which demonstrates the significance of this theme. 
The urgency of exploring disfluency in interpreting production can be not only 
proved by the current IR research, but also testified by its role in the overall 
interpreting process. Production, as the final step of interpreting process, reflects 
what has been gone through during the previous steps and therefore acts as a 
mirror of the whole process. Production problems, including disfluencies, might 
not be solely triggered by production difficulties themselves.  
If the whole interpreting process can be looked as an iceberg, the observable part 
above the sea is production including the disfluent production while the hidden 
part under the sea are the steps before production such as listening, 
comprehension and note-taking. The qualitative changes of the hidden part may 
influence and even be reflected through the appearance of the observable part. In 
this sense, the significance of the theme hereby is further broadened to the whole 
interpreting process. Any occurrence of disfluency may due to certain production 
problems, and stem from some difficulties triggered in other steps at the same 
time. The significance in this sense also implies that the coping tactics for gaining 
fluent production should be discussed with an eye to the integral process instead 
of production phrase itself, which will constitute a main body of the paper.  
Furthermore, the thesis attempts to discuss disfluency in consecutive interpreting 
rather than simultaneous interpreting because: as mentioned above, the 















which allows the interpreter to handle the processing more flexibly. Thanks to the 
flexibility in this sense, there are more rooms of improvement through skill 
acquirement. Comparatively, simultaneous interpreting is much more 
challengeable due to the simultaneity of listening, comprehension and production, 
the result of which is the interpreter became less likely to handle production with 
as much attention as that in CI. In a word, it is easier and more possible to 
overcome disfluency in CI. Another realistic reason is that listeners would be less 
tolerant toward a disfluent CI production than a SI one due to the fact that 
everyone considers SI (rather than CI) as a very hard job. This also urges the 














Chapter 1 What is Disfluency 
 
Chapter 1  
What is Disfluency 
1.1 What is fluency 
Since the thesis, as the title shows, mainly discuss “disfluency” in consecutive 
interpreting, a question naturally appears on the table: “what is disfluency?”. 
“Disfluency” is a word deviated from “fluency” which is much more familiar to 
most people. Therefore, it might be easier to start the discussion from “what is 
fluency?”.  
According to Norman Segalowitz (2000:201), “fluency---whether of speech, 
reading, typing, figure skating, or musical performance---often refers to the speed, 
fluidity, and accuracy of action.” This definition has mentioned three decisive 
factors of “fluency”: speed, fluidity and accuracy. Given this, it’s safe to deduce a 
rough definition of “disfluency” through the negative sides of the three factors, 
which will come true later in the paper.  
Another understanding of “fluency” is made from two difference perspectives: 














Chapter 1 What is Disfluency 
Cognitive fluency refers to fluent operation of cognitive mechanism. Cognitive 
mechanism involves two kinds of processing: automatic process which often 
functions in routine and familiar tasks and costs no or few attention resources, and 
attention-consuming process which requires some efforts, or in other words, 
attention resources in non-automatic tasks. Thus, to gain cognitive fluency, it is 
crucial to achieve a smooth shift from automatic process to attention-consuming 
process or vice versa.  
Performance fluency, just as its name implies, means “the observable speed, 
fluidity, and accuracy of the original performance” (Norman Segalowitz, 202). 
The word “observable” suggests that performance fluency is our focus of interest 
in most cases. This does not deny the importance of cognitive fluency of course.  
Given the explanations mentioned above, it is easy to conceive the relationship 
between the two concepts: the efficiency of cognitive fluency can be reflected 
through performance fluency. Although some aspects of performance fluency 
might be improved without any change in cognitive fluency, for example, speech 
betterment by acquiring some public speaking skills, cognitive enhancement can 
undoubtedly facilitate performance fluency in a more efficient way.  
A division of cognitive fluency and performance fluency helps define the focus of 
this paper as performance fluency and disfluency due to their observability. That 
is to say, the paper mainly attempts to explore observable disfluency in 
consecutive interpreting production. Cognitive fluency and disfluency within this 














Chapter 1 What is Disfluency 
listening, comprehension, memory, etc. due to their non-observability) and serve 
as foundations as well as important problem-solving means for exploring 
disfluency in production. 
1.2 What is disfluency 
With some basic ideas about “fluency” in a broad sense, it is time to consider its 
corresponding meaning under this context. Here, “fluency” indicates the speed, 
fluidity, and accuracy of speech reformulation in consecutive interpreting. Then 
“disfluency” in CI reformulation might be understood as speech production 
violating certain acceptable base lines in terms of speed, fluidity and accuracy. 
Disfluency due to speech rate mainly comes down to inappropriate pace of speech 
flow, usually too fast or slow; fluidity concerned are uneven distributions of 
speech flow like hesitation, repetition or unexpected pause; repair and restart are 
some phenomena induced by accuracy problems.  
In order to explore an empirical basis for the definition of “disfluency”, author has 
implemented a pilot experiment with a small group of subjects. The experiment is 
implemented in this way: each subject, after doing the given consecutive 
interpreting tasks, reviewed the tape with author, and found observable 
disfluencies, and then discussed reasons for the disfluencies, the result of which 
will be quoted as questionnaire later in the paper; the materials given to the 
subjects are the same, with one in English and the other in Chinese. Meanwhile, to 
keep the consistency of the empirical studies under this paper, the given materials 
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